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Abstract
This paper is aimed at analyzing the raw scores of university applicants admitted based on the 
university entrance exam in 2015. The aim of this research was to identify weaknesses of the test. 
The research method was of the applied, descriptive type and the statistical sample included all 
the applicants admitted to university programs (Total Numbers: 278686).To analyze data, the 
statistical measures such as mean, item difficulty, and item variance were applied.

The results of this research showed that the mean, average level of difficulty and variance of 
the items of the general test were 0.24.5%, 0.25 and 0.18 respectively. The same measures of 
the items in the discipline -specific test were 14.35% and 0.12 respectively. According to the 
Classical Test Theory (CTT), the acceptable levels of these measures are as follows:

1) The average level of difficulties for items, is equal to 0.50
2) Items difficulties should be in the range of 0.30 to 0.70
3) Items variances should be in the range of 0.21 to 0.25 

 The gap between the results and the acceptable levels suggests that the discrimination power 
of the tests was far less than optimal. The paper makes some suggestion for change to impove
the quality of the tests.
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